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Abstract 

In the learning process of Citizenship Education, it is necessary to have a reciprocal 

relationship between teachers and students, so that two-way communication is established 

which makes learning directed at achieving competence. Besides carrying out the learning 

process in an atmosphere of two-way communication, it is hoped that students can also do 

it in an atmosphere of multi-way communication.The student have question model is used 

to learn about the wishes and expectations of students as a basis for maximizing their 

potential. In the question students have learning model requires students to write down 

questions about subject matter that they do not understand in the form of sheets of paper, 

then give other friends the opportunity to read the existing questions. The purpose of this 

research is to know the cognitive learning outcomes and affective learning outcomes by 

usinglearningactive question type students have in learning Citizenship Education at SMA 
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Manggala.This study used a quantitative approach with a quasi-experimental design at the 

X IPS (experimental class) and X IPS (control class) grades at Manggala Senior High School. 

The data collection techniques are: observation, tests, literature studies, and documentation 

studies. The results of this study indicate that the results of cognitive learningit was obtained 

that the average posttest score of students in class X IPA as an experimental class was 

greater than in the control class X IPS. The learning completeness of the students was 

86.66% while the control class was 56.66%, while the effective learning results were 

obtained by the average attitude of students which consisted of three aspects indicating that 

the experimental class had a higher average compared to the control class on the aspect of 

activeness , cooperation and respect for the opinions of others. Thus it can be concluded 

learningactive question type student have can improve cognitive and affective learning 

outcomes in learning citizenship education at SMA Manggala. 

Keywords 

Citizenship Education Learning, Cognitive Learning Outcomes, Affective 

Learning Outcomes, Question Student Have. 

A. Introduction 

Citizenship education is a subject that has an orientation to improve 

students' cognitive and affective abilities. Citizenship education is one of the 

subjects in schooling which has an important contribution in forming and realizing 

smart citizens as mandated in the 1945 Constitution, namely smart and good 

citizenship. 

Paradigmatically, citizenship education has three domains, namely 1) 

academic domain; 2) curricular domain; and 3) socio-cultural activities 

(Winataputra, 2001). As a manifestation of the curricular domain's real activities in 

the praxis of education in schools, the implementation of the curriculum applies 

various learning models that can develop good citizens. There are several learning 

models that can be used in the learning process. Joyce and Weil in (Rusman, 2011: 

133), argue that a learning model is a plan or pattern that can be used to shape 

the curriculum (long-term learning plans), design learning materials, and guide 

learning in class. The learning model can be used as a pattern of choice,. Basically 

p.sThe choice of learning model is one very important thing that must be 

understood by every teacher considering that the learning process is a multi-way 

communication process between students, teachers, and the learning environment. 

The learning model chosen by the teacher should be based on various 

considerations according to the situation, conditions and environment they face, so 

as to create an active learning atmosphere. 

Active learning is simply defined as a teaching method that involves 

students actively in the learning process. As for what is meant by active learning 

(Active Learning) according to Agus N. Cahyo is an approach in managing the 

learning system through active learning methods towards independent learning. 

This independent learning is the ultimate goal of active learning. 

Based on observations by looking at classroom learning there is a deficiency 
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in learning Citizenship Education in class X SMA Manggala, namely students are 

still less active in the learning process. In addition, the learning process is still 

controlled by the teacher so that students only listen and occasionally answer 

questions given by the teacher. During the learning process the teacher taught 

using the lecture method, researchers also saw that students were often sleepy 

and slept in class during the learning process. This is because the learning process 

is one-way, passive. So that students feel afraid when asked and in the end 

students do not understand the material provided by the teacher. Students lack 

confidence in their abilities even though they understand the material presented. 

With this passive attitude, there is no interaction between students and teachers. 

In the learning process of Citizenship Education it is necessary to have a 

reciprocal relationship between teachers and students, so that two-way 

communication is established which makes learning directed at achieving 

competence. Besides carrying out the learning process in an atmosphere of two-

way communication, it is hoped that students can also do it in an atmosphere of 

multi-way communication. In a learning process like this the relationship does not 

only occur between a teacher and students and vice versa, but also between 

students and other students (Shah, 2005; Kamano, Patitad, & Watanabe, 2023). 

So that fostering active learning, discussions and simulations are strategies that 

can develop this communication. 

Overcoming the problems above, a teacher must be able to understand and 

develop various methods and strategies in learning Citizenship Education. The goal 

is that teachers can create learning that is effective, right on target and can 

motivate students so they learn enthusiastically. More than that so that students 

feel really taking part in teaching and learning activities. The question student have 

learning model is an appropriate alternative to overcome the above problems. In 

this lesson students are taught to be more active in expressing their opinions by 

asking questions on the paper provided. 

According to Zainab (2009) the Question Student Have (QSH) learning 

model is a technique for obtaining student participation through writing. Question 

student have is one of the learning models that is developing at this time and is an 

alternative learning strategy intended for students. The student have question 

model is used to learn about the wishes and expectations of students as a basis for 

maximizing their potential. In the question students have learning model requires 

students to write down questions about subject matter that they do not understand 

in the form of sheets of paper, then give other friends the opportunity to read the 

existing questions. If students want to know the answer to the question, students 

can give a tick mark to the least. This is very well used for students who are less 

daring to express their questions, desires and hopes through conversation. 

The question students have learning strategy that has been developed by 

Melvin L Silberman, this strategy is used to learn about the wishes and expectations 

of students as a basis for maximizing their potential in the form of questions written 

on question cards. This strategy uses a technique to gain participation, is good for 
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students who are less daring to ask questions and provides opportunities for 

students to explore their abilities through writing and is also inseparable from the 

teacher's role as a facilitator, informer, and motivator. With this learning model, it 

frees students to express their opinions. 

B. METHODS 

This research uses a quantitative approach.According to Sugiyono (2019: 

17) quantitative research is defined as a research method based on the philosophy 

of positivism, used to examine certain populations or samples, collecting data using 

research instruments, data analysis is quantitative/statistical, with the aim of 

testing predetermined hypotheses. In this study usingtype of quasi-experimental 

researchwhich consists of 2 different classes namely class X IPA as an experimental 

class whose learning process uses an active learning model type student have 

questions while class X Social Sciences as a control class whose learning is 

conventional, using a nonequalivalent control group research design. This design 

consists of two groups that are not randomly selected. The nonequalivalent control 

group design is described in the following table: 

Class Pretest treatment Posttest 

Experiment O1 X O2 

Control O3 - O4 

Information: 

O1: Pretest, in the experimental class 

O2: Pretest, in the experimental class 

O3 : Pretest, in the control class 

O4: Posttest, In the control class 

X: Treatment, Treatment with the application of the student have question learning 

model 

The population in this study were all students of class X SMA Manggala with 

a purposive sampling technique, namely class X-IPA as an experimental class with 

a total of 30 students and X-IPS as a control class of 30 people. Class X was 

considered suitable as a sample in this study, because this class was active in the 

learning process of Citizenship Education compared to other classes. The data 

collection techniques used by researchers in this study are: Observation, test, 

Study of literature and Documentation. 

This study aims to determine the effect of applying the active learning model 

type question students have on learning outcomes on the cognitive and affective 

aspects of students. The affective aspect is tested by observing student activity 

while the cognitive aspect is tested using a multiple-choice test of 35 questions 

tested outside the sample then the instrument is measured through validity so that 
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it can be declared valid or invalid as can be seen in the following table: 

Table 1. Data Collection Techniques and Instruments 

No Variable Technique Instrument 

1 
Learning model Question 

sudent have 

Direct observation 

of the activities of 

students and 

teachers 

Observation sheet 

2 

Learning outcomes in the 

cognitive and affective 

domains 

Test 

Observation 

Question 

Observation sheet 

Table 2. The validity of the question instrument 

Category Question number Number of questions 

Valid 
2,7,8,11,14,16,17,18,26,28,30,31, 

32,33,35 
15 

Invalid 
3,4,5,6,9,10,12,13,15,19,20,21,22. 

22,23,24,25,27,29,35 
20 

From the table above it can be seen that the instrument questions consisted 

of 35 questions and had the final result with 15 valid questions and 20 questions 

declared invalid. 

Table 3. Instrument Rehabilitation Test questions 

Reliability Statistics 

Cronbach's Alpha N of Items 

.663 36 

Source: SPSS 25.0 output 

From table 3 above, the alpha coefficient is 0.663, meaning that the student 

assessment instrument is reliable, because the alpha coefficient is (0.663) > rtable 

(0.361). 

C. Result and Discussion 

D. Cognitive learning outcomes 

Cognitive learning outcomes are used to determine the initial and final 

understanding of students. The students' cognitive value was obtained from the 

multiple choice test which was distributed before the application of the learning 

model and after the application of the learning model. Recapitulation of student 

learning outcomes in the control class and experimental class is seen in the table 

below: 

Table 4. Recapitulation of cognitive learning outcomes 
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Information 
Experiment class control class 

Pretest Postest Pretest Postest 

The number of 
students 

30 30 30 30 

The highest score 80 90 77 88 

Lowest Value 60 70 56 60 

Average 72.67 81.37 69.23 75.93 

Number of students 
completed 

13 26 6 17 

incomplete number of 

students 
17 4 24 13 

Percentage of calcical 
completeness (%) 

43,33 86,66 20 56,66 

Based on the table above, it was obtained that the average posttest score 

of students in class X IPA as an experimental class was greater than the control 

class X IPS. Mastery learning in students 86.66% while the control class 56.66%. 

E. Normality test 

The normality test is carried out to test whether all variables are normally 

distributed or not. The normality test uses the Kolmogorov-Smirnov formula in 

calculations using the SPSS 25.0 program. To find out whether it is normal or not, 

if sig> 0.05 then it is normal and if sig < 0.05 it can be said to be abnormal. So 

that it can be 

Tests of Normality 

 
Class 

Kolmogorov-Smirnova Shapiro-Wilk 

 Statistics Df Sig. Statistics Df Sig. 

Student learning 

outcomes 

Experiment Pretest 152 30 077 .935 30 .065 

Posttest Experiment 113 30 .200 .955 30 .232 

Pretest Control 147 30 096 .919 30 .025 

Posttest Control 093 30 .200 .981 30 .846 

*. This is a lower bound of the true significance. 

a. Lilliefors Significance Correction 
Source: SPSS 25.0 output 

seen in the following table: 

Table 5. Normality Test Results 

Table 6. Homogeneity Test Results 
Test of Homogeneity of Variance 

 
Levene 

Statistics 
df1 df2 Sig. 

Student learning 
outcomes 

Based On Means 068 3 116 .977 

Based On Median 096 3 116 .962 

Based On Median And 

With Adjusted Df 
096 3 115,175 .962 

Based On Trimmed Mean 079 3 116 .971 

In the normality test table above, it shows that the pre-test value is in the 

experimental class with a significant level of 0.077> α (0.05). Meanwhile, the 
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posttest scores were in the experimental class with a significant level of 0.200> α 

(0.05). In the control class, it was found that the significant level of the pretest 

value was 0.096> α (0.05), while in the control class it showed that the posttest 

value was with a significant level of 0.200. So in this study both data came from 

normally distributed data so that it could be continued with a homogeneity test. 

Homogeneity Test 

After knowing the level of normality of the data, then the homogeneity test 

is carried out. Homogeneity test is used to determine the level of variance similarity 

between the two groups, namely the experimental group and the control group. to 

accept or reject the hypothesis by comparing the sig price on Levene's statistic with 

0.05 (sig > 0.05). The results of the homogeneity test can be seen in the following 

table: 

Source: SPSS 25.0 output 

Based on the data above, the results of the homogeneity test for the 

research variables obtained a significant pretest value of 0.977 and a posttest 
value of 0.962. from the significant calculation results the data is greater than 

0.05 (sig> 0.05) it can be concluded that the data in this study has a 

homogeneous variance. 

Independent T test 

The pre-test t-test and post-test of the experimental class and the control 

class aim to determine whether there is an increase in scores. The conclusion of 

the study is stated to be significant if t count > t table at a significance level of 5% 

and p value > 0.05. As for the summary results of the pre-test and post-test of the 

control and experimental classes, the results of the t-test if the value of Sig. (2-

tailed) ˂ 0.05, namely 0.001 and 0.001 then Ho is rejected and H1 is accepted so 

that there is a significant difference between the control class and the experimental 

class. Shown in the following table: 

Table 7. T-test results 

 

 

 

 
Independent Samples Test kelas Eksperimen 

 

Levene’s Test for 

Equality of Variances 

 

 

T-test for equality of Means 

F Sig. t Df 

Significance 

One-Sided p Two-Sided p 

Hasil 

Belajar 

Equal variances assumed .009 .923 6.156 58 <,001 <,001 

Equal variances not 

assumed 
  

6.156 58.000 <,001 <,001 

 
 

 

 

Independent Samples Test kelas kontrol 

 

Levene's Test for 

Equality of Variances t-test for Equality of Means 

F Sig. t df 

Significance 

One-Sided p 

Two-Sided 

p 

Hasil 

Belajar 

Equal variances assumed .130 .720 4.465 58 <,001 <,001 

Equal variances not 

assumed 
  

4.465 57.860 <,001 <,001 
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Test the N-Gain Score in the control and experimental classes. 

Normalized gain (N-Gain score) aims to determine the effectiveness of using 

a model in pretest posttest design studies as well as research using experimental 

and control groups. The gain score is the difference between the posttest and 

pretest scores. The N-gain score test for the experimental and control classes aims 

to determine whether there is a difference in the increase in the cognitive learning 

outcomes scores of students in the experimental class and the control class in Civics 

learning. Can be seen in the table below: 

Table 8. N-Gain Score Results 

Descriptives 

 Class Statistics 
std. 
Error 

n_Gain 

Experiment 

Means .3233 .02141 

95% Confidence Interval 

for Mean 

LowerBound .2796  

Upperbound .3671  

5% Trimmed Mean .3207  

Median .3288  

Variances 014  

std. Deviation .11725  

Minimum .10  

Maximum .62  

Range .52  

Interquartile Range .15  

Skewness .263 .427 

kurtosis .410 .833 

Control 

Means .2184 .02322 

95% Confidence Interval 
for Mean 

LowerBound .1709  

Upperbound .2659  

5% Trimmed Mean .2103  

Median .2303  

Variances .016  

std. Deviation .12721  

Minimum .03  

Maximum .57  

Range .54  

Interquartile Range .19  

Skewness .768 .427 

kurtosis .920 .833 

Source: SPSS 25.0 OUTPUT 

From the table above, the results of the calculation of the N-gain score test 

for the experimental class using the active learning model of the question student 

have type yield an average value of 0.3233 with a minimum value of 0.10 and a 

maximum value of 0.62, while the N-test results the gain score of the control class 

using the conventional learning model produces an average value of 0.2184 with a 

minimum value of 0.03 and a maximum value of 0.57. 

Based on the minimal results of the calculation of the N-gain score test, it 
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shows that the average N-gain score for the experimental class (using the question 

student have learning model) is 0.3233 included in the medium category with a 

minimum N-Gain score of 0. 10 and a maximum of 0.62. Meanwhile, the N-Gain 

value for the control class (using the conventional learning model) is 0.2184, 

including the low category with a minimum N-Gain score of 0.03 and a maximum 

value of 0.57. 

So it can be concluded that the active learning model of the question student 

type has been categorized with moderate criteria to improve cognitive learning 

outcomes in Civics learning in class X IPA students. While the use of conventional 

learning models is categorized as low in improving learning outcomes in Civics 

learning in class X IPS 

Affective learning outcomes 

Affective learning outcomes relate to emotions such as feelings, values, 

appreciation, motivation and attitudes. Affective value is used to determine 

students' attitudes during the process learning takes place. The following is a 

recapitulation of class students' affective learning outcomes control and experiment 

in the following table: 

Table 9. Affective Learning Outcomes 

Aspect 

Control Class Experiment class 

Difference Average 
(%) 

Criteria 
Average 

(%) 
Criteria 

liveliness 70 Enough 80 Good 10 

Cooperation 75 Good 89 Very good 14 

Respect other people's 

opinions 
83 Good 88 Very good 5 

Based on the data above, the results from the affective aspect obtained an 

average attitude of students consisting of three aspects indicating that the 

experimental class had a higher average compared to the control class in the 

aspects of activeness, cooperation and respecting the opinions of others. 

Discussion 

Based on the research, cognitive learning outcomes were taken from the 

pretest and posttest scores in the control class andexperiment. The average posttest 

score for the experimental class was 81.37 compared to the control class which was 

only 75.93. The percentage of classical completeness for the experimental class was 

86.66% of 30 students, only 4 students did not complete while the control class only 

75.93% of 30 only 17 students who passed above the KKM. 

One of the factors that can influence the difference in learning outcomes in 

the control and experimental classes is the application of the active learning model 

type question students have on these learning outcomes students not only listen 
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but need to read, write, discuss and encourage students to think in solving a 

problem. questions and arouse the activeness of students so that it will lead to a 

desire to learn it also attracts the attention of students in learning. The results of 

the t-test analysis show that there is a significant difference between the learning 

outcomes of the control class and the experimental class. The condition for the t 

test is that the data must be normally distributed. A data that forms a normal 

distribution if the amount of data above and below the average is the same, as well 

as the standard deviation (Sugiyono, 2019). 

Based onthe results of the analysis there are still students who have not 

completed the KKM in the experimental class after being given treatment, namely 

the active learning model type qestion student have. This is because students have 

different levels of understanding and achievement different. Although already given 

the same treatment, not all students in the experimental class can receive learning 

material well. Some students who have not completed are less active in 

participating in learning so that it affects the learning outcomes. 

In affective learning outcomes, the average attitude of each aspect is 

obtained in the control and experimental classes. Assessment of student attitudes 

is obtained fromobservation of each student using the observation sheet. 

Assessment of student attitudes aims to determine student attitudes during the 

learning process in both control and experimental classes. Attitudes measured in 

each affective aspect include activeness, cooperation, and respect for the opinions 

of others. Based on the increase in the affective learning outcomes of students in 

the experimental class, there was a higher increase than the control class with very 

good criteria. This shows that the learning process with the student have quesstion 

learning model is able to encourage students' attitudes to be better. The impact of 

learning outcomes on the affective domain of the experimental class is higher than 

the control class. 

The learning stages are carried out in accordance with Silberman's opinion 

with the following steps: 

1. Give each student a blank piece of paper 

2. Ask each student to write down questions they have about the subject 

matter, the nature of the subject matter they are taking or that relate to 

the class. 

3. When finished making questions ask students to ask questions to a friend 

on the left. Adjust it to the student's sitting position because if the sitting 

position is in a circle the questions will follow clockwise. Provided that all 

students get questions from their friends. 

4. After getting a question paper from a friend beside them, ask them to read 

the question. If he also wants to get answers to the questions he read, ask 

him to tick (√). If you don't ask to immediately give it to a friend beside 
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him. 

5. After the question papers are returned to their owners, ask students to 

collect the papers marked with the most ticks and read them. 

6. Give answers to each of the questions that have been selected by: 

7. Give direct and concise answers. 

8. Postpone questions until a more appropriate time. 

9. State that at this time you have not been able to answer or this question 

(promise an answer in private if possible) 

10. If there is enough time, ask students to read the question that did not get 

the most votes (√). 

11. If class time is over, ask students to collect all the question papers, because 

you can answer them in the next lesson or meeting. 

According to Hartono (2008) the question students have learning model has 

the following advantages and disadvantages: 

1. The advantages of the question students have learning model are: 

2. The implementation of the learning process emphasizes the activeness of 

student learning and the activeness of teachers in creating a harmonious 

learning environment and challenging student interaction patterns. 

3. Students are motivated in learning and students will find it easy to accept 

and understand the material being taught because there is reciprocity 

between teachers and students. 

4. Get student participation through writing, so it is very good for students 

who are less daring to express questions, wishes, and hopes through 

conversation. 

5. Students not only listen but need to read, write, discuss and encourage 

students to think in solving a problem and assess student mastery of the 

subject matter, arouse student interest so that it will lead to a desire to 

learn it also attracts students' attention in learning. 

6. Can keep students' attention so that they remain focused on the learning 

process, strengthen and facilitate student response stimuli, so that learning 

is more fun and able to give a deep impression on students. 

7. The teacher knows better where the students' lack of understanding lies, 

because all students have asked questions and will be discussed. 

8. The disadvantages of the question students have learning model are: 

9. Not all students easily make questions because the level of ability of 

students in different classes. 

10. The time needed is often not enough because it has to give all students the 

opportunity to make questions and answer them. 

11. Time is often wasted because you have to wait for students to be given the 

opportunity to ask questions. 

12. Students feel afraid when asking questions, students sometimes feel that 

the question is wrong or difficult to express. 
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The civics education learning process in this study focused on the cognitive 

and affective aspects of students as measured by the posttest and pretest 

assessments of each student. In the learning process by applying the student-have 

active learning model, the teacher first conveys the competencies and goals to be 

achieved, the teacher conveys the material to be taught, then the students are 

divided into several groups consisting of 4 people for each group. Then the teacher 

distributes blank paper which will be filled with questions about the material 

described in the paper. Then the card is rotated clockwise and given a tick if the 

question you want to answer. Then the paper is collected to the teacher and the 

most ticks will be discussed with students so that students play an active role in 

the class discussion. Furthermore, during group discussions the teacher as a 

facilitator assesses students directly in the affective aspect which includes 

activeness, cooperation in groups and respecting the opinions of fellow friends is 

assessed directly in learning activities. So that the affective attitude affects the 

learning outcomes of students. 

Based on the learning steps described above, it can be concluded that 

students can increase their activeness in participating in the learning process by 

providing opportunities for students to overcome their fears in putting questions 

on paper and then students express their opinions. So it can be concluded that the 

active learning model type question student have can improve cognitive and 

affective learning outcomes of students. 

CONCLUSION 

Based on the results of research on the active learning model type question 

students have on the cognitive and affective learning outcomes of class X students 

at SMA Manggala in the Citizenship Education subject, it can be concluded that: 

1. The application of the active learning model type question student have can 

influence the resultscognitive and affective learning of students in this case 

shows the results of hypothesis testing using the independent t test 

obtained a significant level <0.05, namely 0.001, which means H0 is 

rejected and H1 is accepted. In addition, the average final test on 

experimental class students was higher than the control class. 

2. There is an increase in the results of students' affective abilitieswith the 

quesstion learning model students have been able to encourageattitude of 

students to be better. The impact of learning outcomes on the affective 

domain of the experimental class is higher than the control class. 
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